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 Gen er a l  Mar k in g  Gu id an ce   
    

 All candidates m ust  receive the sam e t reatm ent . Exam iners m ust  

m ark the first  candidate in exact ly the sam e way as they m ark the 

last .  
 Mark schem es should be applied posit ively. Candidates m ust  be 

rewarded for what  they have shown they can do rather than 

penalised for om issions.  
 Exam iners should m ark according to the m ark schem e not  

according to their  percept ion of where the grade boundaries m ay 

lie.  
 There is no ceiling on achievem ent . All m arks on the m ark schem e 

should be used appropriately.  
 All the m arks on the m ark schem e are designed to be awarded. 

Exam iners should always award full m arks if deserved, i.e. if the 

answer m atches the m ark schem e. Exam iners should also be 

prepared to award zero m arks if the candidate’s response is not  

worthy of credit  according to the m ark schem e.  
 Where som e judgem ent  is required, m ark schem es will provide 

the pr inciples by which m arks will be awarded and exem plificat ion 

m ay be lim ited.  
 When exam iners are in doubt  regarding the applicat ion of the 

m ark schem e to a candidate’s response, the team  leader m ust  be 

consulted.  
 Crossed out  work should be m arked UNLESS the candidate has 

replaced it  with an alternat ive response.  
  
  
  

Assessm en t  ob j ect i v es   
  

AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed personal 

engagem ent .  

AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects.  

AO3  Explore links and connect ions between texts.  

AO4  Show understanding of the relat ionships between texts and 

the contexts in which they were writ ten.  

  
      
   



       

Sect ion  A –  Un seen  Poet r y   
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1    Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Ev id en ce o f  a  d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . I t  i s n o t  

su f f i cien t  t o  su m m ar ise o r  p ar ap h r ase, n o r  i s i t  su f f i cien t  sim p ly  t o  

l i st  l i t er ar y  d ev ices.  
  
Th e w r i t e r ’s d escr ip t i v e sk i l l s:   
 the poem  describes the m onth of October and suggests that  the m onth 

celebrates the change of season  
 the leaves are described as arr iv ing in great  num bers:  ‘by hundreds’  
 the poet  describes the scene as a party where the leaves of the t rees 

dance in the wind as they fall  
 October is described as being beaut iful and full of fun  
 the wind is described as gent le as the leaves ‘flut tered by’, but  towards 

the end of the day, the wind intensifies as ‘Professor Wind played louder’ 

and the leaves ‘flew along the ground’  
 at  the end of the poem , the wind stops and the leaves are described as 

 being blown into a circle:  ‘ “hands around”  ’.   
  
Th e w r i t e r ' s ch o ice o f  lan g u ag e:   

 the poem  personifies the m onth, t rees, leaves, sunshine, weather and 

wind:  ‘Miss Weather led the dancing’, ‘Professor Wind’. All are proper 

nouns as each elem ent  of nature has a role to perform   
 a dash is used to int roduce the lists of leaves on different  types of 

t rees:  ‘Chestnuts, Oaks, and Maples’  
 colour im agery provides a profusion of colour:  ‘Chestnuts, Oaks, and 

Maples’, ‘sunshine spread a carpet ’, ‘yellow’, ‘cr im son’, ‘scarlet ’  
 an effect ive sim ile describes the colours ‘like a rainbow’  
 verbs increase in st rength;  ‘flut tered’ and ‘flew’ reflect  the growing 

intensity of the wind  
 sensory im ages of sight  and sound are used to enhance the party- like 

atm osphere of nature.  
  
Th e w r i t e r ' s u se o f  f o r m  an d  st r u ct u r e:   

 the poem  is writ ten in three equal stanzas of eight  lines (octaves)  and 

is in third-person narrat ive  
 there is a regular rhym ing pat tern and rhythm , perhaps to reflect  the 

regular beat  of the m usic and dance  
 alternate lines are slight ly indented, perhaps to m irror the m ovem ent  

of the leaves in the wind or the m ovem ent  in the dance  
 a playful and celebratory tone is used throughout  the poem , adding to 

the joy of the scene:  ‘At  hide-and-seek they played’, ‘j olly ’  
 the use of inverted com m as, ‘ “hands around”  ’,  indicates a recognised 

and rehearsed dance m ove and possibly a colloquial expression.  
  
These exam ples are suggest ions only. Accept  any valid responses.  

  



       

 Assessm ent  gr id for Sect ion A Unseen Poet ry -  m ax m ark 20  

   

Level   Mark   AO2   Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (20 m arks)   
   0   No rewardable m ater ial  

Lev el  1    1-4    The response is sim ple and the ident ificat ion of language, 

form  and st ructure used by the writer is m inim al.  
 Lim ited use of relevant  exam ples to support  the response. 

Lev el  2    5-8    The response is largely descript ive, with som e com m ent  on 

the language, form  and st ructure used by the writer.   
 Som e use of relevant  exam ples to support  the response.  

Lev el  3    9-12    The response shows an understanding of the range of 

language, form  and st ructure used by the writer and links 

these to their  effect  on the reader.  
 Use of clearly relevant  exam ples to support  the response.  

Lev el  4    13-16    The response is focused and detailed, and the analysis of 

the language, form  and st ructure used by the writer and 

their  effect  on the reader is sustained.  
 Use of fully relevant  exam ples to support  the response.  

Lev el  5    17-20    The response is a cohesive evaluat ion of the 

interrelat ionship of the language, form  and st ructure used 

by the writer and their  effect  on the reader.  
 Discrim inat ing use of relevant  exam ples to support  the 

response.  
  

  

   



       

Sect ion  B –  An t h o log y  Poet r y   
  

Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
2    Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  com par ison  o f  t h e t w o  

p oem s. Ev id en ce o f  a  d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . 

I t  i s n o t  su f f i cien t  t o  su m m ar ise o r  p ar ap h r ase, n o r  i s i t  su f f i cien t  

sim p ly  t o  l i st  l i t er ar y  d ev ices.  
  
Pian o   
( AO2 )  Resp on ses m ay  in clu d e:   

 the adult  speaker, listening to a wom an sing, recalls visual 
m em ories of his childhood and his m other:  'Taking m e back down 
the vista of years'.  His m other used to sing and play the piano to 
him :  'a m other who sm iles as she sings' (sibilance is used to reflect  
tenderness)   

 the im agery used in the poem  creates a t radit ional fam ily set t ing, 

which is possibly an idealist ic m em ory:  'with winter outside /  And 

hym ns in the cosy parlour ';  the speaker is perhaps longing again 

for that  sense of security that  being a child gave him   
 language choices in the onom atopoeic descript ion of the 'boom  of 

the t ingling st r ings' provide a cont rast , highlight ing the 

am plificat ion of the sounds because of his posit ion under the piano 

‘pressing the sm all,  poised feet ’ of his m other. The descript ion 

perhaps suggests the piano is an extended m etaphor for the 

speaker 's happy childhood, where great  things or great  m em ories 

cam e out  of m any sm all act ions or events  
 the tone of the poem  is m ixed as the speaker rem inisces:  he feels 

m uch warm th at  ‘The glam our /  Of childish days’ with his m other 

in cont rast  with his response to the ‘clam our’ of the singer in the 

present , ‘With the great  black piano appassionato’  
 em ot ions are heightened:  'I  weep like a child for the past ' and he 

is also overwhelm ed with sadness in the m etaphor:  ‘m y m anhood 

is cast  /  Down in the flood of rem em brance’ as he recalls precious 

m om ents spent  with his m other.  
  
Poem  at  Th i r t y - N in e   
( AO2 )  Resp on ses m ay  in clu d e:   

 the narrat ive poem  is autobiographical and the t it le refers to 

Walker’s age when she wrote it ;  the poet  rem inisces about  her 

father and the life skills that  he taught  her to escape the life that  

he has been forced to lead  

 the poem  is divided into two sect ions, past  and present   

 the opening statem ent  conveys the poet ’s regret  at  her loss and 

this is repeated and exclaim ed later in the poem :  ‘How I  m iss m y 

father! ’ She is caring and possibly feeling guilty when she says that  

she wishes that  her father ‘had not  been /  so t ired’  

 the father taught  his daughter the life skills of ‘Writ ing deposit  slips 

and checks’, ‘telling the t ruth’ and the ‘sharing /  of good food’.  The 

poet  dem onst rates that  she is now like her father being careful with 

m oney, honest , generous and ‘seasoning none of m y life /  the 

sam e way twice’  



       

 there is the suggest ion that  the poet  had a st r ict  upbringing and 

that  her father m ay have beaten her, although she is not  resent ful 

and learned from  her experience that  'telling the t ruth /  did not  

always m ean /  a beat ing’  
 the poet  seeks approval from  her father and knows he would be 

proud of her:  ‘He would have grown /  to adm ire’  
 the concluding lines list  the useful skills that  the poet  has learned:  

‘cooking, writ ing, chopping wood, /  star ing into the fire’;  showing 

that  she is pract ical, talented and able to take t im e to relax and 

think  
 the use of ‘I ’ and free verse m atches the personal and nostalgic 

reflect ions, dem onst rat ing the poet ’s love for her father whilst  
revealing the st rong, car ing wom an that  she has becom e.  

Bot h  p oem s   
All poem s have part icular m erits and features and therefore there are a 

num ber of points of com parison which students will m ake. Exam iners 

m ight  consider the following areas of com parison where applicable:  

t reatm ent  of subject  m at ter and them e, tone, voice, at t itude, character,  

dict ion, im agery including figurat ive language, poet ic form / st ructure 

including rhythm , line length, enjam bem ent .  

All points of com parison should be developed and supported by close 

reference and evaluat ion of specific exam ples 

 

( AO3 )  Resp on ses m ay  in clu d e:   
 the poem s recall m em ories of t im es spent  with parents, both happy 

and not  so happy. Both poets feel upset :  ‘I  weep like a child for the 

past ’,  ‘How I  m iss m y father! ’  

 both poem s consider one parent . Piano considers the m other and 

Poem  at  Thir ty-Nine considers the father  

 the poem s are both writ ten in first -person narrat ive. Piano recalls 

one specific m em ory but  Poem  at  Thir ty-Nine recalls a var iety of 

different  m em ories that  had a profound effect  on the poet   

 both poem s are autobiographical and both poets are adults 

rem iniscing on past  events  

 both poem s juxtapose past  and present  events and use the lat ter 

as a t r igger for the rem iniscences. Both poets use cont rasts in the 

different  ways in which tone and m ood shift  var ies:  there is the 

sharp focus on a part icular past  scene in Piano (and its effects on 

him  today) , whereas the t it le and developm ent  of Poem  at  Thir ty-

nine suggest  she wants to show how she feels m ore posit ive about  

herself now and the effect  of her father on her developm ent   

 Piano is writ ten in three quat rains of rhym ing couplets, perhaps to 

reflect  the m usical them e of the poem . Poem  at  Thir ty-Nine is 

writ ten in six stanzas of unequal length and in free verse, perhaps 

to reflect  the free-  flowing st ream  of thought .  

 
These exam ples are suggest ions only. Accept  any valid responses. 

 
  

  



       

Assessm ent  gr id for Sect ion B Anthology Poet ry -  m ax m ark 30  

   

Level   Mark   AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   
AO3  Explore links and connect ions between texts. (15 m arks)   

   0   No rewardable m ater ial  

Lev el  1    1-6    The response is sim ple and the ident ificat ion of language, 

form  and st ructure used by the writer is m inim al.  

 There is lit t le or no com parison of the two poem s.  

 Lim ited use of relevant  exam ples to support  the response.  
Lev el  2    7-12    The response is largely descript ive, with som e com m ent  on 

the language, form  and st ructure used by the writer.   

 There are som e underdeveloped com parisons and 

cont rasts presented, with obvious sim ilar it ies and/ or 

differences between the poem s.  
 Som e use of relevant  exam ples to support  the response.  
 
NB:  t h e m ar k  aw ar d ed  can n o t  p r og r ess b ey on d  t h e t op  

o f  Lev el  2  i f  on ly  ONE p oem  h as b een  con sid er ed .  
Lev el  3    13-18    The response shows an understanding of the range of 

language, form  and st ructure used by the writer and links 

these to their  effect  on the reader.  

 The response com pares and cont rasts a range of points and 

considers som e sim ilar it ies and/ or differences between the 

poem s.  

 Use of clearly relevant  exam ples to support  the response.  

Lev el  4    19-24    The response is focused and detailed, and the analysis of 

the language, form  and st ructure used by the writer and 

their  effect  on the reader is sustained.  

 The response com pares and cont rasts the poem s 

effect ively, considering a wide range of sim ilar it ies and/ or 

differences between the poem s.  

 Use of fully relevant  exam ples to support  the response.  

Lev el  5    25-30    The response is a cohesive evaluat ion of the 

interrelat ionship of the language, form  and st ructure used 

by the writer and their  effect  on the reader.  

 The response com pares and cont rasts the poem s 

percept ively with a varied and com prehensive range of 

sim ilarit ies and/ or differences between the poem s.  

 Discrim inat ing use of relevant  exam ples to support  the 

response.  

  
   



       

 
  

Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
3    Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  com p ar ison  o f  t h e t w o  p oem s.  
I n d icat i v e con t en t  i s o f f er ed  f o r  I f –  b u t  b ecau se can d id at es ar e ask ed  

t o  ch oose an y  o t h er  ap p r op r ia t e p oem  f r om  t h e se lect ion , i t  i s n o t  

a lw ay s p ossib le t o  in d icat e con t en t  f o r  t h e secon d  ex cep t  in  g en er ic  

w ay s.   
  
I f –   

 the poem  presents the speaker’s ideas about  his son’s possible future  

 m uch of the poem  works with a series of cont rasts to convey thoughts 

about  future life:  t rust  and doubt , t r ium ph and disaster, kings and 

com m on touch;  hopes and fears are im portant ,  but  Kipling warns about  

the im portance of a balanced approach  

 the poem  has a very regular rhym e and rhythm  that  work together with 

the repeated pat tern of ‘I f’,  ‘And’, and ‘Or’ at  the beginnings of lines to 

present  future possibilit ies  

 there is, however, som e variat ion in the rhym ing words, which are 

som et im es single-syllable words ( ‘lies’ and ‘wise’) , and som et im es two 

or m ore ( ‘wait ing’ and ‘hat ing’) . Kipling uses ‘you’ and ‘you’ as the first  

rhym e, st ressing the didact ic nature of the poem  and m irror ing the 

narrator ’s hopes and fears for his son’s future  

 ‘Tr ium ph’ and ‘Disaster ’ are personified as if to indicate that  they can 

take a hum an form  but  nonetheless are ‘im postors’ and therefore should 

not  be given too m uch im portance;  the third stanza develops the way 

to t reat  Trium ph and, especially, Disaster  

 the poem , which consists of one sentence, builds up to it s clim ax of the 

last  two lines, with em ot ions em phasised by the exclam at ion m ark that  

shows the fulfilm ent  of hopes for the future  

 the capitalisat ion of ‘Man’ adds to it s significance as an aspirat ion  

 ‘m y son’ adds a personal touch at  the end, but  it  could be argued that  

the m essage in the poem  is for everyone, as well as his own son.  
  
I f –  an d  on e o t h er  p oem   
All poem s have part icular m erits and features and therefore there are a num ber 

of points of com parison which students will m ake. Exam iners m ight  consider 

the following areas of com parison where applicable:  t reatm ent  of subject  

m at ter and them e, tone, voice, at t itude, character, dict ion, im agery including 

figurat ive language, poet ic form / st ructure including rhythm , line length, 

enjam bem ent .  
  
All points of com parison should be developed and supported by close reference 

and evaluat ion of specific exam ples.  
  
( AO3 )  Resp on ses m ay  in clu d e:   

 the poem  chosen m ust  be one in which ideas about  the future are a 

significant  them e, such as Prayer Before Birth, Sonnet  116, Rem em ber, 

My  Last  Duchess, Half-caste, Do not  go gent le into that  good night  or 

any other appropriate poem  from  the collect ion  



       

 com parat ive links in subject  m at ter and the differences and/ or 

sim ilarit ies of ideas about  the future  
 the use of language, form  and st ructure to present  ideas about  the 

future  
 com parisons of the ways ideas about  the future have had an effect  on 

the speakers or those they are addressed to  
 the use of st rong im ages to convey ideas about  the future and how 

these com pare and cont rast .  

These exam ples are suggest ions only. Accept  any valid responses.  

 
 

  



       

Assessm ent  gr id for Sect ion B Anthology Poet ry – m ax m ark 30  

Level   Mark   AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   
AO3  Explore links and connect ions between texts. (15 m arks)   

   0   No rewardable m ater ial  

Lev el  1    1-6    The response is sim ple and the ident ificat ion of language, 

form  and st ructure used by the writer is m inim al.  

 There is lit t le or no com parison of the two poem s.  

 Lim ited use of relevant  exam ples to support  the response.  

Lev el  2    7-12    The response is largely descript ive, with som e com m ent  on 

the language, form  and st ructure used by the writer.   

 There are som e underdeveloped com parisons and cont rasts 

presented, with obvious sim ilar it ies and/ or differences 

between the poem s.  

 Som e use of relevant  exam ples to support  the response.  

 

NB:  the m ark awarded cannot  progress beyond the top of Level 

2 if only ONE poem  has been considered.  

Lev el  3    13-18    The response shows an understanding of the range of 

language, form  and st ructure used by the writer and links 

these to their  effect  on the reader.  

 The response com pares and cont rasts a range of points and 

considers som e sim ilar it ies and/ or differences between the 

poem s.  

 Use of clearly relevant  exam ples to support  the response.  

Lev el  4    19-24    The response is focused and detailed, and the analysis of 

the language, form  and st ructure used by the writer and 

their  effect  on the reader is sustained.  

 The response com pares and cont rasts the poem s 

effect ively, considering a wide range of sim ilar it ies and/ or 

differences between the poem s.  

 Use of fully relevant  exam ples to support  the response.  

Lev el  5    25-30    The response is a cohesive evaluat ion of the 

interrelat ionship of the language, form  and st ructure used 

by the writer and their  effect  on the reader.  

 The response com pares and cont rasts the poem s 

percept ively with a varied and com prehensive range of 

sim ilarit ies and/ or differences between the poem s.  

 Discrim inat ing use of relevant  exam ples to support  the 

response.  

   1 
  

  



       

Sect ion  C –  Mod er n  Pr ose   
  

Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
4   
To  Ki l l  a  

Mock in g -  

b i r d   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  
r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . Th is 
i s  n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   

  
( AO1 )   

 Boo (Arthur)  Radley is m yster ious and m isunderstood. He has been 

largely confined to his house, first  by his father and later by his 

brother, Nathan, since he got  into t rouble when he was younger. He 

keeps to his own house during the day and is r idiculed by the 

residents of Maycom b  

 Radley Place is described as being neglected and m ysterious;  Boo 

enjoys watching the children play from  the safety of his house;  the 

children are unaware of him  but , because of the stor ies surrounding 

him , he becom es a bogeym an in their  eyes, ‘a m alevolent  phantom ’  

 he is a lonely but  kind character who leaves gifts in the t ree for Jem , 

Scout  and Dill unt il Nathan stops up the knot -hole  

 the children at tem pt  to send him  a let ter and t ry to encourage him  

out  of the house, but  At t icus tells them  to ‘stop torm ent ing that  m an’  

 he sews Jem ’s t rousers and leaves them  on the fence and puts the 

blanket  over Scout ’s shoulder when Miss Maudie’s house catches fire  

 Boo saves Jem  and Scout  from  Bob Ewell when they are walking 

hom e on Halloween. Bob Ewell dies by his own knife after Boo 

Radley intervenes to save the children from  him .  

  
( AO4 )   

 Boo is representat ive of the m ockingbird m ot if.  Boo is like a 

m ockingbird because he does no one any harm , despite the 

rum ours. Along with Tom  Robinson, he is a character who shows 

how society prejudges and perceives individuals, no m at ter what  the 

t ruth of the situat ion is  

 the isolated com m unity of Maycom b is prejudiced against  Boo 

Radley because he is a recluse;  people do not  understand him  and 

spread rum ours which inst il fear in others about  him . Groups of 

people or individuals, such as Boo, were subjected to prejudice in 

Maycom b  

 there was a lack of social care for young people who got  into t rouble, 

such as when Boo was younger and at tacked his father with som e 

scissors  

 Boo is a harm less m an who is defenceless against  the prejudiced 

society of Maycom b owing to his vulnerabilit y and t im idity.  
  

   



       

 

Assessm ent  gr id for Sect ion C Modern Prose -  m ax m ark 40  
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of 

texts, m aintaining a cr it ical style and present ing an 

inform ed personal engagem ent . (20 m arks)   
AO4  Show understanding of the relat ionships between texts 

and the contexts in which they were writ ten. (20 

m arks)   

  0   No rewardable m ater ial  

Lev el  1   
 

 

 

1-8  
  

  

  

 Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of 

personal engagem ent  or cr it ical style.  

 There is lit t le com m ent  on the relat ionship between 

text  and context .   

 Lim ited use of relevant  exam ples in support .  

Lev el  2   
 

 

 

9-16  
  

  

  

 Som e knowledge and understanding of the text .  

 The response m ay be largely narrat ive with som e 

evidence of personal engagement  or cr it ical style.  

 There is som e com m ent  on the relat ionship between 

text  and context .   

 Som e use of relevant  exam ples in support .   

Lev el  3   
 
 
 

 

17-24  
  
  
  

  

 Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  

and an appropriate cr it ical style.  

 There is relevant  com m ent  on the relat ionship 

between text  and context .  

 Use of clearly relevant  exam ples in support .  

Lev el  4   
 

 
 
 

25-32  
  

  
  
  

 Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  

 There is a detailed awareness of the relat ionship 

between text  and context .  

 Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
  

  

  

 Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  

and a percept ive cr it ical style.  

 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  

 Discrim inat ing use of relevant  exam ples in support .  

 
   



       

 

 
 

Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
5   
To  Ki l l  a  

Mock in g -  

b i r d   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  
r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 
Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 
m ad e:   

  
( AO1 )   

 the t r ial of Tom  Robinson significant ly affects the lives of several 

characters in the novel, part icular ly At t icus, Mayella, Scout  and 

Jem , Tom  him self and his fam ily  

 At t icus is appointed to defend Tom  Robinson, who is accused of 

raping Mayella Ewell.  At t icus does his utm ost  to plead Tom ’s 

innocence, but  he knows that  the jury will be prejudiced. As a 

result  of At t icus’s defence of Tom , Scout  and Jem  endure racist  

rem arks from  their  peers at  school and from  Mrs Dubose  

 tension grows when At t icus is threatened by a lynch m ob as he 

guards the jailhouse. Scout ’s innocence leads her to speaking 

politely with one of the leaders, Mr Cunningham , and sham es the 

m ob into leaving  

 the events leading up to the t r ial,  the reasons for the t r ial and its 

outcom es affect  m any residents in Maycom b. When Tom  is found 

guilty, Scout , Jem  and Dill are sickened by the injust ice shown and 

are forced to learn about  the racism  that  exists in Maycom b  

 when Tom  Robinson escapes, he is shot  dead;  his wife and children 

are left  without  a husband and father. After the t r ial, Bob Ewell 

feels hum iliated by At t icus and is determ ined to seek revenge. 

After insult ing At t icus and Tom ’s widow, Bob at tacks Jem  and 

Scout  who are saved by Boo Radley.  
  
  ( AO4 )   

 the novel is set  in the fict it ious town of Maycom b, Alabam a in the 

Southern  

 States of Am erica and is m odelled on Harper Lee’s hom e town of  

 Monroeville. The Southern States were reluctant  to abolish slavery 

as slaves were vital to the economy. Racial prejudice was prevalent  

at  the t im e the novel is set   

 Maycom b is a m icrocosm  of Am erican society in the 1930s. At t icus 

challenges Maycom b’s deep-seated intolerance when he defends 

Tom   

 the Scot tsboro Trials m ay have influenced Harper Lee. I n 1931, 

nine black m en were accused of raping two white wom en on a 

t rain. After lengthy t r ials, the m en were all given long pr ison 

sentences, even though lawyers r ight ly argued the accusat ions 

were false. Just  like Tom  Robinson, the Scot tsboro boys endured 

lynch m obs and a biased, all-white jury  

 during the 1930s all sect ions of society were affected by the severe 

econom ic depression and tensions ran high.  



 

     

Assessm ent  gr id for Sect ion C Modern Prose -  m ax m ark 40 
 

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of 

texts, m aintaining a cr it ical style and present ing an 

inform ed personal engagem ent . (20 m arks)   
AO4  Show understanding of the relat ionships between texts 

and the contexts in which they were writ ten. (20 

m arks)   

  0   No rewardable m ater ial  

Lev el  1   
 

 

 

1-8  
  

  

  

 Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of 

personal engagem ent  or cr it ical style.  

 There is lit t le com m ent  on the relat ionship between 

text  and context .   

 Lim ited use of relevant  exam ples in support .  

Lev el  2   
 

 

 

9-16  
  

  

  

 Som e knowledge and understanding of the text .  

 The response m ay be largely narrat ive with som e 

evidence of personal engagement  or cr it ical style.  

 There is som e com m ent  on the relat ionship between 

text  and context .   

 Som e use of relevant  exam ples in support .   

Lev el  3   
 
 
 

 

17-24  
  
  
  

  

 Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  

and an appropriate cr it ical style.  

 There is relevant  com m ent  on the relat ionship 

between text  and context .  

 Use of clearly relevant  exam ples in support .  

Lev el  4   
 

 
 
 

25-32  
  

  
  
  

 Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  

 There is a detailed awareness of the relat ionship 

between text  and context .  

 Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
  

  

  

 Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  

and a percept ive cr it ical style.  

 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  

 Discrim inat ing use of relevant  exam ples in support .  

  

  



 

     

Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
6   
Of  Mice 

an d  Men   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  
r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 
Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 
m ad e:   

  
( AO1 )   

 George’s and Lennie’s dream  is cent ral to the novel. Most  

characters have a dream , but  the m ain focus is on the dream  

belonging to George and Lennie.  

 dream s offer hope of bet ter things to com e. George often 

repeats the details of their  dream :  ‘he had said them  m any 

t im es before’. Their  dream  is to have their  own place, to ‘live off 

the fat ta the lan’… An’ have rabbits’.  The dream  is deeply 

ingrained in their  m em ory  

 the shift ing nature of work as it inerant  ranch hands m eans 

George and Lennie have no stabilit y, hom e, possessions or 

fam ilies. Their  dream  supports them  through their  m ost  difficult  

and lonely t im es, such as when they ‘jungle up’ beside the pool, 

again just  before Lennie’s fight  with Curley and finally at  the end 

of the novel  

 Candy and Crooks both becom e involved in this dream . They 

becom e enchanted with its descript ion and what  it  represents:  

freedom . When Candy joins the dream , it  seem s as though, for 

a short  while, the dream  m ight  be realised. I t  is after Curley’s 

wife is killed that  Candy knows that  the dream  will never becom e 

a reality  

 when George shoots Lennie, he m akes Lennie picture the 

dream , so that  he dies happy.  

  
( AO4 )   

 m ost  characters dream  of a bet ter and fairer life, the ‘Am erican 

Dream ’. Lennie accidentally m ent ions the dream  in Crooks’s 

presence. Crooks knows that  owning a piece of land is 

everybody’s dream :  ‘Ever’body wants a lit t le piece of lan’ ’.  

Despite his cynicism , Crooks m om entarily hopes that  he can join 

them  on the ranch, but  is soon rem inded of his place in society 

by Curley’s wife  

 the 1930s was a t im e when racial and sexual prejudice was not  

unusual. There was a lack of social care for the elderly and the 

physically or m entally  

 challenged m em bers of society. By having a dream , vulnerable 

and segregated m em bers of society could m om entarily escape 

their  actual situat ion  

 despite George’s and Lennie’s best  efforts to realise their  dream , 

their  dream  rem ains unfulfilled. The death of Curley’s wife ends 

any hope of the key dream  in the story. Som e m ay consider that  

Lennie is the only one who does realise the dream  as it  is the 

last  thought  in his m ind  

 dream s give hope for all those whose goal it  is to bet ter 

them selves and therefore gain independence, but  m any dream s 

rem ain unfulfilled.  
 
 
 



 

     

Assessm ent  gr id for Sect ion C Modern Prose -  m ax m ark 40 
 

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of 

texts, m aintaining a cr it ical style and present ing an 

inform ed personal engagem ent . (20 m arks)   
AO4  Show understanding of the relat ionships between texts 

and the contexts in which they were writ ten. (20 

m arks)   

  0   No rewardable m ater ial  

Lev el  1   
 

 

 

1-8  
  

  

  

 Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of 

personal engagem ent  or cr it ical style.  

 There is lit t le com m ent  on the relat ionship between 

text  and context .   

 Lim ited use of relevant  exam ples in support .  

Lev el  2   
 

 

 

9-16  
  

  

  

 Som e knowledge and understanding of the text .  

 The response m ay be largely narrat ive with som e 

evidence of personal engagement  or cr it ical style.  

 There is som e com m ent  on the relat ionship between 

text  and context .   

 Som e use of relevant  exam ples in support .   

Lev el  3   
 
 
 

 

17-24  
  
  
  

  

 Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  

and an appropriate cr it ical style.  

 There is relevant  com m ent  on the relat ionship 

between text  and context .  

 Use of clearly relevant  exam ples in support .  

Lev el  4   
 

 
 
 

25-32  
  

  
  
  

 Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  

 There is a detailed awareness of the relat ionship 

between text  and context .  

 Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
  

  

  

 Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  

and a percept ive cr it ical style.  

 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  

 Discrim inat ing use of relevant  exam ples in support .  

 
   



 

     

 
Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
7   
Of  Mice 

an d  Men   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  
r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e 
t ex t . Th is  i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  
b e m ad e:   

  
( AO1 )   

 Steinbeck int roduces Slim  in great  descript ive detail.  He is 

presented as som eone whom  everyone adm ires;  he is a natural 

leader and is described as the ‘pr ince of the ranch’ with a 

‘m ajesty only achieved by royalty and m aster craftsm en’  

 Slim  is ‘the jerkline skinner’,  a skilled posit ion. He is also kind-

natured, as he gives Lennie one of Lulu’s puppies  

 Slim  is som eone George can confide in and he can understand 

why George t ravels with Lennie. George tells Slim  about  what  

happened in Weed and confesses to the t r icks he once played 

on Lennie  

 Slim  is intelligent  and others respect  his views. His word is 

taken as law, for exam ple in the incident  with Candy’s dog  

 Slim  takes charge when Lennie crushes Curley’s hand. Slim  is 

the voice of authority and even Curley respects him   

 he is the only character to speak kindly to Curley’s wife  

 it  is Slim  who shows som e sym pathy towards George at  the end 

of the novel. Slim  is the only one who understands what  George 

has had to do and why he had to do it .  Slim  offers George 

fr iendly support .  

  
( AO4 )   

 Slim  has been on the ranch longer than m any of the other m en. 

He  has a m ore perm anent  posit ion than the other ranch hands. 

Com m ents m ay include considerat ion of the set t ing of the 

1930s and the lives of it inerant  farm  labourers  

 Slim  does not  dem onst rate any discr im inat ion, unlike others on 

the ranch. Contextual points about  the use of casual racism  and 

sexist  stereotyping at  the t im e m ay be included. Slim  is a 

st rong m oral character, alm ost  like a conscience to other 

characters:  ‘his word was taken on any subject ,  be it  polit ics or 

love’  

 Steinbeck deliberately presents Slim  as a thought ful and 

sensit ive m an in order to challenge the stereotypical 

percept ions of ranch hands.  
 

   



 

     

Assessm ent  gr id for Sect ion C Modern Prose -  m ax m ark 40 
 

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of 

texts, m aintaining a cr it ical style and present ing an 

inform ed personal engagem ent . (20 m arks)   
AO4  Show understanding of the relat ionships between texts 

and the contexts in which they were writ ten. (20 

m arks)   

  0   No rewardable m ater ial  

Lev el  1   
 

 

 

1-8  
  

  

  

 Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of 

personal engagem ent  or cr it ical style.  

 There is lit t le com m ent  on the relat ionship between 

text  and context .   

 Lim ited use of relevant  exam ples in support .  

Lev el  2   
 

 

 

9-16  
  

  

  

 Som e knowledge and understanding of the text .  

 The response m ay be largely narrat ive with som e 

evidence of personal engagement  or cr it ical style.  

 There is som e com m ent  on the relat ionship between 

text  and context .   

 Som e use of relevant  exam ples in support .   

Lev el  3   
 
 
 

 

17-24  
  
  
  

  

 Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  

and an appropriate cr it ical style.  

 There is relevant  com m ent  on the relat ionship 

between text  and context .  

 Use of clearly relevant  exam ples in support .  

Lev el  4   
 

 
 
 

25-32  
  

  
  
  

 Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  

 There is a detailed awareness of the relat ionship 

between text  and context .  

 Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
  

  

  

 Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  

and a percept ive cr it ical style.  

 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  

 Discrim inat ing use of relevant  exam ples in support .  

 
   



 

     

Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
8   
Th e  
W h ale  
Rid er   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  
sh ou ld  r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce 
f r om  t h e t ex t . Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  
p o in t s m ay  b e m ad e:   

  
( AO1 )   

 ident ity is an im portant  them e in the novel. The Maori t r ibe 

want  to retain their  ident ity while st ill being a part  of m odern 

society  

 Rawir i is keen that  Nanny Flowers does not  find out  about  

his lifestyle in Aust ralia, fearing that  she would feel he 

showed no respect  for his ancestors and t r ibe  

 ident ity and belonging are im portant . Kahu is brought  up by 

her late m other’s fam ily as her ident ity as part  of the ‘people 

of Te Tai Rawir i’ can only be secured at  Whangara  

 Kahu is nam ed after Paikea so that  her ident ity is linked and 

joined with the t r ibe  

 the Maori language is a vital elem ent  of Kahu’s ident ity and 

relat ionship with her great -grandfather and t r ibal chief, Koro 

Apinara. Koro teaches the young m en of the t r ibe the 

im portance of their  ident ity by teaching them  Maori 

language and custom s, as he is in search of a m ale 

successor. At  first , Koro rejects Kahu as his successor 

because she is fem ale, but  he eventually realises that  she is 

an im portant  and natural part  of Maori ident ity and culture  

 Kahu has an innate link with the whales, which ident ifies her 

as their  saviour. The bull whale allows Kahu to clim b on to 

his back when Kahu int roduces herself to him  as ‘Kahut ia Te 

Rangi’ or Paikea and orders the whale to leave the beach so 

that  the t r ibe can survive. Her act ions prove her ident ity as 

a worthy m em ber of the Maori t r ibe.  

  
( AO4 )   

 the t radit ional role of wom en and their  place in Maori society 

dictate that  a boy should be the leader of the t r ibe  

 Koro Apirana teaches Maori culture, t radit ion and history 

and desires to find a suitable successor  

 Kahu is determ ined to be ident ified as worthy in her great -

grandfather’s eyes. Kahu values the im portance of Maori 

language and cultural ident ity  

 the natural set t ings, together with the relat ionship between 

nature and m an and the legend of the ancest ral whale r ider,  

Kahut ia Te Rangi or Paikea, link with Kahu and her own 

ident ity.  
 

 
   



 

     

Assessm ent  gr id for Sect ion C Modern Prose -  m ax m ark 40 
 

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of 

texts, m aintaining a cr it ical style and present ing an 

inform ed personal engagem ent . (20 m arks)   
AO4  Show understanding of the relat ionships between texts 

and the contexts in which they were writ ten. (20 

m arks)   

  0   No rewardable m ater ial  

Lev el  1   
 

 

 

1-8  
  

  

  

 Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 

engagem ent  or cr it ical style.  

 There is lit t le com m ent  on the relat ionship between 

text  and context .   

 Lim ited use of relevant  exam ples in support .  

Lev el  2   
 

 

 

9-16  
  

  

  

 Som e knowledge and understanding of the text .  

 The response m ay be largely narrat ive with som e 

evidence of personal engagement  or cr it ical style.  

 There is som e com m ent  on the relat ionship between 

text  and context .   

 Som e use of relevant  exam ples in support .   

Lev el  3   
 
 
 

 

17-24  
  
  
  

  

 Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  

and an appropriate cr it ical style.  

 There is relevant  com m ent  on the relat ionship 

between text  and context .  

 Use of clearly relevant  exam ples in support .  

Lev el  4   
 

 
 
 

25-32  
  

  
  
  

 Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  

 There is a detailed awareness of the relat ionship 

between text  and context .  

 Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
  

  

  

 Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  

and a percept ive cr it ical style.  

 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  

 Discrim inat ing use of relevant  exam ples in support .  

 
   



 

     

 
Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
9   
Th e  
W h ale  
Rid er   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  
r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 
Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 
m ad e:   

  
( AO1 )   

 Rawir i is Kahu’s uncle. He is sixteen years old at  the beginning of 

the novel. He is im portant  in the novel as he narrates m ost  of the 

events  

 he is appointed one of Kahu’s guardians by Nanny Flowers and 

helps Nanny Flowers put  Kahu’s afterbir th in the grounds of the 

m arae ( the Maori t r ibe’s sacred m eet ing area) . As they are 

leaving the area, Rawir i thinks that  he sees an item  like a spear 

land in the m arae  

 Rawir i takes Kahu when she is just  two years old to the cinem a 

to see a film  about  whales. On their  way hom e, they spot  som e 

orcas in the sea and Rawir i is am azed when Kahu calls out  and 

warns them  to swim  away  

 when Kahu is four years old, Rawir i t ravels to Aust ralia and later 

to Papua New Guinea, where he is involved in helping a nat ive 

plantat ion worker who has been involved in an accident . I t  is at  

this t im e that  he sees a vision of a whale in the clouds and realises 

that  he m ust  return hom e  

 Rawir i,  together with Nanny Flowers, witnesses Kahu diving and 

ret r ieving the stone that  Koro threw into the ocean to set  the boys 

a test . They agree to keep this a secret  from  Koro, who st ill 

rejects Kahu.  

  
( AO4 )   

 as narrator, Rawir i is sym pathet ic to the fem ale Kahu and 

com m ents ‘it  was Kahu’s intervent ion which perhaps saved us all’,  

dem onst rat ing Kahu’s value, even though fem ale, to Maori 

society  

 Rawir i’s experiences of t ravelling to Aust ralia and Papua New 

Guinea serve as a way to explore Maori ident ity outside of New 

Zealand. Rawir i’s experiences abroad also provide cont rasts 

between the m odern Westernised world and his t radit ional Maori 

ident ity  

 through Rawir i’s t ravels, he learns what  it  is like to be different  

and the im plicit  racism  that  exists. Jeff’s m other considers Rawir i 

‘too dark’ and likens him  to ‘dogs and st rays’  

 Kahu and Nanny Flowers both challenge social convent ions. They 

are both st rong-willed wom en living in a m isogynist ic society.  
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Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of 

texts, m aintaining a cr it ical style and present ing an 

inform ed personal engagem ent . (20 m arks)   
AO4  Show understanding of the relat ionships between texts 

and the contexts in which they were writ ten. (20 

m arks)   
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Lev el  1   
 

 

 

1-8  
  

  

  

 Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of 

personal engagem ent  or cr it ical style.  

 There is lit t le com m ent  on the relat ionship between 

text  and context .   

 Lim ited use of relevant  exam ples in support .  

Lev el  2   
 

 

 

9-16  
  

  

  

 Som e knowledge and understanding of the text .  

 The response m ay be largely narrat ive with som e 

evidence of personal engagement  or cr it ical style.  

 There is som e com m ent  on the relat ionship between 

text  and context .   

 Som e use of relevant  exam ples in support .   

Lev el  3   
 
 
 

 

17-24  
  
  
  

  

 Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  

and an appropriate cr it ical style.  

 There is relevant  com m ent  on the relat ionship 

between text  and context .  

 Use of clearly relevant  exam ples in support .  

Lev el  4   
 

 
 
 

25-32  
  

  
  
  

 Thorough knowledge and understanding of the text .   

 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  

 There is a detailed awareness of the relat ionship 

between text  and context .  

 Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
  

  

  

 Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  

and a percept ive cr it ical style.  

 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  

 Discrim inat ing use of relevant  exam ples in support .  

   



 

     

Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
1 0   
Th e Joy   
Lu ck  

Clu b   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  
r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 
Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 
m ad e:   

  
( AO1 )   

 Suyuan Woo started the or iginal Joy Luck Club in China. She is 

im portant  as she is the only one m issing from  the Am erican Joy 

Luck Club, but  serves as a link for all the m em bers. Her 

daughter,  Jing-m ei ‘June’ Woo, is invited to at tend a m eet ing 

at  the club where her m other’s fr iends gather to talk and play 

m ahjong  

 after Suyuan Woo m et  Jing-m ei’s father ( in China) , she 

em igrated to Am erica with him . Suyuan had high expectat ions 

of her daughter, m aking her play the piano in the hope that  

she will be a child prodigy. She gave Jing-m ei a green jade 

pendant  that  she called ‘life’s im portance’, which is sym bolic of 

the m other’s past  and how the sisters’ nam es were given. Jing-  

m ei’s nam e m eans ‘pure essence’ and ‘younger sister ’  

 Suyuan died in San Francisco in the 1980s  

 Jing-m ei’s relat ionship with her m other had been difficult ,  but  

she feels she did not  really know her m other. Suyuan had no 

choice but  to abandon her twin daughters at  a roadside in China 

during the Second World War and, despite her efforts, was 

never able to find them  again  

 Suyuan’s fr iends at  the Joy Luck Club have m anaged to find 

the twins and they ask Jing-m ei to accom pany them  to China 

to m eet  them . Jing-m ei t ravels to Shanghai with her father and 

m eets her half-sisters. They all look like Suyuan. Jing-m ei 

successfully br idges the two count r ies, two generat ions and 

two cultures  

 Suyuan Woo is im portant  in the novel as what  Jing-m ei learns 

about  her own m other’s st ruggles leads other m others to reveal 

their  own difficult ies and com plex relat ionships with their  

daughters.  

  
( AO4 )   

 Am y Tan was inspired to write The Joy Luck Club after listening 

to her own m other’s stor ies about  her life in China;  the story is 

set  in San Francisco in the 1980s and the stor ies span a range 

of decades from  the 1920s  

 Suyuan’s background, Chinese cultural heritage, ident ity and 

cultural ancest ry all provide contextual references  

 the stor ies convey the m others’ experiences and how they fled 

China to start  new lives in Am erica during and after the Second 

World War when im m igrat ion rest r ict ions were eased  

 t radit ional Chinese culture is com pared with life in Am erica.  
  

. .   
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 Lim ited use of relevant  exam ples in support .  
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Lev el  3   
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 Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  and 

an appropriate cr it ical style.  

 There is relevant  com m ent  on the relat ionship between 

text  and context .   

 Use of clearly relevant  exam ples in support .  

Lev el  4   
 

 
 
 

25-32  
  

  
  
  

 Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  

 There is a detailed awareness of the relat ionship 

between text  and context .  

 Use of fully relevant  exam ples in support .  

Lev el  5   
 

 

 

33-40  
  

  

  

 Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  and 

a percept ive cr it ical style.  

 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  

 Discrim inat ing use of relevant  exam ples in support .  

 
   



 

     

 
Qu est ion  

Nu m b er   
  

I n d icat iv e con t en t   
1 1   
Th e Joy   
Lu ck  Clu b   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  
sh ou ld  r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  
t h e t ex t . Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s 
m ay  b e m ad e:   

  
( AO1 )   

 m em ories are cent ral to the novel. The first  four stor ies are 

the m em ories of each of the m others and their  lives in China 

pr ior to em igrat ion to Am erica. The following four stor ies are 

the m em ories of the Am erican-born daughters  

 the m others recall their  relat ionships with their  own m others 

but  fear that  their  own daughters’ m em ories will not  be as 

st rong and that  their  cultural heritage will be lost   

 the daughters, Waverley, Jing-m ei, Lena and Rose, recall their  

childhood m em ories and relat ionships with their  m others  

 Jing-m ei recalls how her m other insisted on her playing the 

piano and wanted her to be a child prodigy. Her m other’s 

m em ories of fleeing war-  torn China and abandoning her 

children on a roadside are told by the other m others at  the 

Joy Luck Club  

 Lindo Jong is Waverley’s m other. Lindo recalls how she was 

bet rothed at  sixteen and was able to escape from  her first  

m arr iage. Waverley recalls her life as a cham pion chess player  

 An-m ei Hsu is Rose’s m other. An-m ei recalls how she was 

raised by her grandm other because of her own m other’s 

dishonour and suicide. Rose harbours guilty feelings, believing 

that  she is responsible for the death of her younger brother  

 Ying-ying St . Clair  is Lena’s m other. Ying-Ying recalls how she 

had to have an abort ion in China when her first  husband 

abandoned her for another wom an. Lena recalls her bat t les 

with anorexia.  
  
( AO4 )   

 the interwoven narrat ives convey the challenges of different  

cultures and ident ity for both m others and daughters  

 society’s expectat ions of wom en and their  roles in both 

Am erica and China provide contextual reference:  Lindo’s 

m arr iage and divorce;  how she suffered a ‘doom ed’ m arr iage 

and her story of the t radit ional burning of a red two-ended 

candle  

 Chinese culture and t radit ion create st rong bonds between 

fam ily m em bers. There are differences in Chinese and 

Am erican cultures and the ident ity of different  generat ions. 

Chinatown and its dist inct ive features form  an enclave or  

ghet to within San Francisco  

 there was relaxat ion of the im m igrat ion rest r ict ions during the 

Second  

 World War, when Am erica allied with China against  Japanese 

expansionism .  
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evidence of personal engagement  or cr it ical style.  

 There is som e com m ent  on the relat ionship between 
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 Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  

and an appropriate cr it ical style.  

 There is relevant  com m ent  on the relat ionship 

between text  and context .  

 Use of clearly relevant  exam ples in support .  
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 Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  

and a sustained cr it ical style.  

 There is a detailed awareness of the relat ionship 

between text  and context .  

 Use of fully relevant  exam ples in support .  

Lev el  5   
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 Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  

and a percept ive cr it ical style.  

 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  

 Discrim inat ing use of relevant  exam ples in support .  
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Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 
m ad e:   

  
  
( AO1 )   

 Nwoye is Okonkwo’s eldest  son by his first  wife. He is twelve years 

old when the story begins  

 as Nwoye m atures, he is st ill influenced by his m other’s stor ies. 

Okonkwo fears that  Nwoye is not  as m anly as he wants him  to be 

and that  he will be weak, too sensit ive and fem inine, like 

Okonkwo’s father, Unoka  

 Nwoye fears the anger of his powerful and dem anding father and 

finds it  diff icult  to cope in his shadow. His interests are different  

from  Okonkwo’s and are m ore like his grandfather’s.  He suffers 

m any beat ings from  his father  

 Nwoye form s a close bond with I kem efuna, the older boy brought  

to live with them  by Okonkwo. When Nwoye realises that  his 

father has m urdered I kem efuna, he distances him self from  him  

and the clansm en  

 Nwoye breaks away from  his father and I gbo t radit ions by 

becom ing a Christ ian and changing his nam e to I saac. Okonkwo 

believes that  his son is lost  and ‘not  worth fight ing for ’.   
  
  

( AO4 )   
 Nwoye challenges all that  is im portant  to his father. The novel is 

set  in a pat r iarchal society, where m en are often feared  

 the t radit ional and cultural background is inherent  in everyday 

life, such as the way in which Nwoye’s m other, as ‘Senior wife’ or 

‘Nwoye’s m other ’, is never nam ed. A m other is always known by 

her eldest  child’s nam e  

 cerem onies and r ituals are im portant  in every aspect  of the 

villagers’ lives:   

 eat ing, dr inking, m arr iage, war, religion. Um uofia’s ‘Pr iests and 

m edicine m en were feared’ by other t r ibes  

 the novel explores the im portance of kinship, extended fam ilies 

and their  roles and responsibilit ies  

 t radit ional Nigerian society is cont rasted with im pending 

colonialism  and Christ ian influences;  changes in the nature of 

I gbo society and its t radit ions and culture are feared.  
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• Sound knowledge and understanding of the text .  
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• Thorough knowledge and understanding of the text .  
• The response shows thorough personal engagem ent  and 

a sustained cr it ical style.  
• There is a detailed awareness of the relat ionship between 

text  and context .   
• Use of fully relevant  exam ples in support .  
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percept ive cr it ical style.  
• Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  
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Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e 
m ad e:   

  
( AO1 )   
• a good reputat ion is vital to Okonkwo. He is reputed to be a 

prodigious wrest ler and a hard-working farm er. Okonkwo fears 
get t ing a reputat ion like his father, Unoka, who was viewed as a 
weak m an by the I gbo t r ibe  

• Okonkwo wears ankle bracelets to display publicly his t it les gained 

through hard work and in acknowledgem ent  of his esteem ed 

reputat ion  
• Ezeudo is one of Um ofia’s m ost  respected elders and is the one 

who Okonkwo goes to for advice. Although Ezeudo t r ies to 

persuade Okonkwo not  to take part  in I kem efuna’s m urder, the 

advice is not  taken  
• the ‘Oracle of the Hills and Caves’ has a form idable reputat ion and 

is respected by m em bers of the t r ibe, who do as the oracle 

com m ands. When it  is ordered that  I kem efuna is taken and killed, 

the oracle’s decision is final and goes unquest ioned  
• after accidentally killing Ezeudo’s son, Okonkwo’s seven-year exile 

is a hard punishm ent  for him  to bear as not  only m ust  he leave, but  
his reputat ion is in tat ters  

• the growing acceptance and posit ive reputat ion of the English 

Christ ians threaten all that  is sacred to Okonkwo as the num ber of 

converts grow. Okonkwo fears for the loss of I gbo ident ity, culture 

and t radit ions. The m em bers of the colonial governm ent  have a 

fearful reputat ion as they whip and hum iliate Okonkwo and other 

pr isoners.  
  
( AO4 )   

  
• Okonkwo firm ly believes in the im portance of a m an’s reputat ion 

and status in a pat r iarchal society  
• the reputat ion and role of wom en vary depending on their  status in 

I gbo society:  the food prepared by Okonkwo’s wives is eaten by 

him  in order of their  senior ity;  at  Nwakibie's obi, ‘the others could 

not  dr ink’ before the arr ival of his first  wife  
• in I gbo society, reputat ion is gained through being t radit ional and 

by showing respect  and obedience to the gods. Um uofia’s ‘Pr iests 

and m edicine m en were feared’ by other t r ibes  
• the cultural custom s and t radit ions of I gbo society are challenged 

by the arr ival of Christ ianity and colonialism .  
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• There is relevant  com m ent  on the relat ionship between text  
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• Thorough knowledge and understanding of the text .  
• The response shows thorough personal engagem ent  and a 

sustained cr it ical style.  
• There is a detailed awareness of the relat ionship between 

text  and context .   
• Use of fully relevant  exam ples in support .  
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• Assured knowledge and understanding of the text .  
• The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  
• Understanding of the relat ionship between text  and context  

is integrated convincingly into the response.  
• Discrim inat ing use of relevant  exam ples in support .  
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